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Abstract

Inernaonalmigraonandmarginaliyareamong he immensechallengesohumankind
worldwide. Many sudies have ocused on he marginaliy o migrans in desnaon
counries. This sudy, however, ocuses on he marginaliy o children lef behind by
parens due o labour migraon. The objecves o he sudy are o deermine orms o
marginaliy, and economic, educaonal and psycho-social experiences omarginalisaon
o children lef behind by migrang parens. I also explores sraegies o migae he
eecs omarginaliy on lef-behind children. Theories omarginaliy and social exclusion
make up he heorecal ramework or his sudy. The sudy design is a qualiave
phenomenological inquiry probing on lived experiences and challenges o marginalised
migran children in Bulilima and Mangwe disrics o Souh-Wes Zimbabwe. The sample
comprised a oal o 94 parcipans, 18 class eachers, 40 caregivers and 36 lef-behind
migran children. The insrumens were in-deph inerviews or class eachers and
caregivers as well ocus group discussions or lef-behind migran children. The resuls
revealed ha children lef behind experienced dieren orms omarginalisaon ranging
rom economic, srucural, culural, educaonal and psycho-social marginalisaon.
Ecological marginaliy, migraon and povery inerwine o apmigran children in a cycle
o educaonal and psychological marginalisaon. The sudy recommends synchronised
inervenon sraegies by governmen policymakers, non-governmenal organisaons,
educaoniss and communiy member engagemen omigae he eecs omarginaliy
among lef-behind children.

Keywords: Marginaliy, marginalisaon, social exclusion, psycho-social experiences,
sysemac marginalisaon.

Inroducon

The relaonship beween inernaonal migraon and amilies lef behind has
become an imporan queson worldwide (Démurger, 2015, 1). According o Aaoun
Inernaonal, Credi Suisse and Plan Inernaonal (2014), here are linkages beween
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migraon,poveryandmarginaliy.Marginaliywasreporedamong50saesinheUnied
Saes o America as one o he immense challenges acing hese naons (Elsheikh e al.,
2016). Marginaliy can be an indicaor o he exisence o discriminaon, oppression and
marginalisaon in represenaon, parcipaon in governance, and income inequaliy.
The raes o incarceraon o suspeced criminals as well as immigraon asylum policies
in mos desnaon counries may reec culural bias or social prejudice agains oher
groups in sociey. Marginaliy resuls in povery ha orces he marginalised groups o
migrae in search o beer economic opporunies. Gazweiler e al. (2011) posi ha all
orms o povery can be explained hrough he concep omarginaliy.

According o he Unied Naons Educaonal, Scienc and Culural Organisaon
(UNESCO, 2010), marginalisaon is a process whereby somehing or someone is pushed
o he edge o a group and accorded lesser imporance as a resul o social disance or
remoe and harsh physical environmens. I can also be a social phenomenon where a
minoriy subgroup is excluded and heir needs or desires are ignored. Marginalisaon is
a process o putng individuals or groups ouside mainsream sociey o orm an acue
and persisen disadvanage rooed in underlying social inequalies. Marginaliy is being
posioned or he sae o being on he ringes o borders (Pelc, 2006). Von Braun and
Gazweiler (2014) echo hamarginaliy is being discriminaed agains, excluded or have
no righ o access social services. Marginaliy is a saus or characerisc o being on he
margins economically, socially, polically or even ecologically. This posion omarginaliy
prevens people rom opporunies, reedom o choice, and developmen o personal
capacies. Jenson (2000, 2) concurs hamarginaliy includes a lack o capaciy o gain ull
respec in sociey o he exen ha one becomes an “invisible minoriy” whose ideny
as a ull cizen is quesonable. According o Gazweiler e al. (2011), marginaliy is an
involunary posion and a condion o an individual or group a he margins o social,
polical, economic, ecological and biophysical sysems, resraining hem rom reedom
o choice.

Leimgruber’s (2004) denion omarginaliy has our orms omarginaliy, namely:
geomerics, ecological, economic and social. Geomerics can be dened as groups or
individuals who are on he periphery o a larger area, which can be a sae, connen
or erriory. Wih ecological marginaliy, he naural environmen limis he poenal
or survival by excluding individuals or groups rom he benes o he environmen.
Economic marginaliy is a lack o access o producon as well as a lack o access o
resources and inrasrucure o he exen o being on he periphery economically. Social
marginalisaon has o dowih he exclusion ominories premised on language, religion,
ehniciy and educaon, among ohers.

Leimgruber (2004) urher caegorised he ypes omarginalisaon ino hree broad
caegories: (i) sysemac; (ii) economic; and (iii) leverage. Sysemac marginalisaon is
produced by hegemonic powers wihin polical and economic sysems ha generae
inequalies hrough hedisribuono social, polical andeconomicbenes haexclude
ohers. Collaeral marginalisaon is a by-produc o living among hemarginalised, where
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he saes o being marginal reproduce hemselves. Leverage means here is inenonal
pressure o demand o labour orce in he developed naons, hereby inuencing
migraon rom counries o he global Souh o heNorh hrough unequal remuneraon.

Black e al. (2006) reveal ha inernaonal migraon may be a cause, symbol or
consequence o global inequalies. I may be rooed in income and wealh inequalies
beween sending and desnaon counries. Mos migrans come rom he poores
secons o sociees o he global Souh, ocking o he rich Norhern pars o he global
markes.

Yeoh and Lam (2006) posi ha here is a causal or symbiosis relaonship
beween inernaonal migraon and marginaliy. Marginaliy can be a push acor or
inernaonal migraon, and migraon isel can lead o a marginalisaon o migrans in
heir desnaon counries. This marginalisaon cascades o children who migrae wih
parens or hose lef behind. Sudies by Yeoh and Lam (2006) reveal ha lef-behind
children are economically, emoonally, socially and psychologically marginalised. The
children are immobile ye vulnerable o marginalisaon.

Fan and Zhao (2010) also poin ou ha labour migraon has an emoonal cos
because o amily separaon and loss o comor in amily lie. Boh migrans and heir
children inChina showed signsounhappiness resulng romperceiveduncerainy abou
he uure and rusraon over living a marginalised lie wih anxiey and depression.
Gassmann e al. (2013) repor ha psychological heories in he eld o migraon
sugges a link beween migraon and he well-being o children lef behind. Disrupon
o aachmenwih parens leads o emoonal disurbances such as depression, sadness,
anger and disress. UNICEF (2014) also echoes ha he eecs o inernaonal migraon
are largely el in he areas ohealhandeducaon. Boeza (2018) ound ha he absence
o parens due omigraon had proound physical andmenal healh problems as well as
emoonal and psychological sress in Asia, Easern Europe and Souh America. In some
communies, his was viewed as a naonal ragedy. Financially and maerially, children
may be beer o ye deprived o primary care a home resulng in harmul eecs on
children’s overall well-being. Boeza and Peier (2014) conrmed healh problems and
psychological sress in Romania. Children lef behind experienced depression, anxiey,
emoonal and behaviour problems.

The Vienamese case sudy by he Inernaonal Organisaon or Migraon (IOM,
2009) revealed ha lef-behind children were vulnerable, lonely, discriminaed and
lacked amily proecon. In China, boh children and parens suered rom anxiey.
Migraon changed he lives o all amily members. Children had sympoms o depression
and anxiey because o separaon rom parens. Some ook o smoking, drinking alcohol
or suicide, while ohers abandoned heir homes. Some parens, afer realising ha
migrang leaving children behind was cosly, decided o reurn (Liang e al., 2017).

Ge and Durs (2019) discovered ha in he Norhern Shaanxi province o China,
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children experienced separaon, discriminaon and marginalisaon in school and
he communiy. The rural area’s geographical, economic and social posioning was
marginalised. The people in ha province were disadvanaged due o a lack o resources,
and povery orced parens omigrae in search omeans o improve he economic saus
o he amily. However, children remained o experience loneliness, discriminaon and
marginalisaon.

Sudies by Cappelloni (2011) in Mexico and by Baker e al. (2009) in he Caribbean
revealed ha he separaon o children rom parens cause parenal and emoonal
marginalisaon. The indicaors omarginalisaon were unhappiness, rape, sexual abuse,
lack o physical healh and neglec. Tus (2007) discovered ha children in Romania were
marginalised in erms o educaon. Kuakurinani e al. (2014) also discovered ha in
Zimbabwe, migran children did no have good relaons wih caregivers, oher children,
eachers and he whole communiy.

The paper ocuses on marginalised children lef behind by migrang parens and
seeks o deermine he orms o marginalisaon and economic, educaonal as well as
psycho-social marginaliy being experienced by lef-behind children in he Bulilima and
Mangwe disrics o Zimbabwe. I also proers sraegies o migae marginaliy and he
negave eecs o parenal absence due o labour migraon.

Theorecal Framework

The paper is premised on heories o marginaliy and social exclusion. According
o Zhizhko (2016), he heory o marginaliy analyses no only he economic and
social condions o marginal people bu also heir psychological sae. The paper uses
marginaliy as a ool o explain lived experiences and personal eelings abou academic
and psychological sress relaed o being marginalised.

Marginalisaon relaes o exclusion and exends o all aspecs o he lie o he
marginalised, including educaonal, economic and social benes. Marginalisaon is he
mos dangerous orm o oppression, where he whole caegory o people is excluded
rom useul parcipaon in social lie. The people’s poenal is subjeced o severe
maerial deprivaon. Social exclusion reers o he dynamic process o being shu ully or
parally rom any o he social, polical, economic and culural sysems, which deermine
he social inegraon o a person in sociey (Jenson 2000, 10). I includes denial o civil,
polical, and social righs and cizenship as well as he unequal disribuon o power and
wealh, among ohers. Marginalisaon, like social exclusion, is a process o reproducing
excluded groups or individuals living on he periphery o sociey.

The above sae and posion o he migran aec he saus and experiences o
heir children; hose who migrae wih parens as well as hose children who are lef
behind. The children lef behind are a loss on wheher o ideny wih heir migran
parens or wih caregivers. Exended amily caregivers do no wholly accep hem as
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heir children, ye parens canno migrae wih hem o desnaon counries because
o immigraon policies and economic reasons. Their separaon rom parens and paral
adopon by exended amily members places hem in a sae omarginaliy and “limbo”
(Park, 1928) (no belonging o anyone).

Lieraure Review
Background o he sudy area and he orms omarginaliy experienced by communies
in Bulilima and Mangwe

According o Zimbabwe Naonal Sascs Agency, UNICEF-Zimbabwe and
World Bank (2015), Zimbabwe Povery Alas reveals ha he wo disrics, Bulilima
and Mangwe, are siuaed in he second poores province o Maabeleland Souh and
experience geophysical and economic marginaliy. The Povery Index or Bulilima and
Mangwe in Maabeleland Souh is a 73-84%. Zimbabwe Naonal Sascs Agency,
UNICEF-Zimbabwe and World Bank (2015) describe he area as worse in ood securiy
and nurion, inrasrucure ulies, social services and beneciaon. According o Hill
(1999), 75% o communal lands in Bulilima and Mangwe are ecologically marginalised
and uninhabiable. The above becomes he source o marginalisaon or he people o
Bulilima and Mangwe orcing able-bodied people o migrae o neighbouring counries
in search o employmen opporunies. Povery and migran policies in boh origin and
desnaon counries orce hem o leave heir amilies, especially children, behind. I
is hese children who experience dieren orms o marginalisaon, worsened by he
absence o parens due o migraon.

The Minisry o Lands, Agriculure and Rural Reselemen (2017) (in Zimbabwe)
highlighs ha he province o Maabeleland Souh, where Bulilima and Mangwe are
siuaed, is in drough-sricken naural ecological regions our andve. The regions are oo
dry or successul crop producon wihou irrigaon. Region our receives 450-600 mm
per year and region ve less han 500 mm per year as he rainall is errac, inadequae
and unreliable. The soils are poor and crop yields decrease rom regions wo o our
and ve. During years o drough, communal armers can hardly be ed. The majoriy
depends on his unreliable rainall where dry land culvaon is a risky venure. The
order o good harves is one in our years. CESVI Cooperaon and Developmen (2003)
concurs ha regions our and ve o Zimbabwe have been hisorically disadvanaged and
marginalised due o he combined eecs o ecological, colonial and polical acors.

According o Asian Research Insue, Zimbabwe is a hird world counry ha
experiences economic marginalisaon, which gives rise o uneven developmen.
Uneven developmen hen causes labour migraon rom rural o urban or developing o
developed naons in search o employmen. The global economy marginalises hose on
he periphery o he capialis economy,making hem incapable o sel-generaed growh
and developmen, hence global marginalisaon (Phillip, 2010). Globalisaon causes
uneven developmen and i is a orm o marginalisaon and conrol o economically
weaker naons by he economically powerul. Marginalisaon, in whaever orm,
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canno be deached rom he hegemonic economic and polical sysems (Phillip, 2010).
According o Cole (2017), globalisaon is an ongoing process ha involves inerconneced
changes in he economic, culural, social and polical spheres o sociey. I involves ever-
increasing inegraon o isolaed places, culures, norms, values, behaviours and ways o
lie where oher people’s norms and values are peripheral. Polically, i is a developmen
o orms o governmen ha operae on a world scale. Economically, i is an expansion
o capial around he world, inegrang all oher economies. The process marginalises
oher people’s values, norms, economies and polical governmens.

Bond e al. (2014) posulaes ha marginaliy in Arica was driven by he acors
o pre-colonial sociey, deph o colonial inererence, pos-colonial ineracon, and
new colonial leadership wih is exernal acors. The policies o leadership in dieren
hisorical periods deermined he condions o lie or millions o people. Colonialism
was rooed in racial exclusion, exploiaon, and conrol o ohers. In pos-independen
Arica, mos saes have been auhoriarian and unable o redisribue economic benes
universally; insead, governmens reain greaer porons or hemselves.

Hill (1999) races marginalisaon in Zimbabwe o he 1890 Brish occupaon
when indigenous people were alienaed rom producve lands wih he arrival o Brish
colonial selers. The indigenous people were pushed o unproducve marginal lands
ha laer became he ringes o developmen. The 1950s o he 1970s saw increased
alienaon o he blacks when he colonial selers demarcaed sae arms and ores
land hrough he Land Apporonmen Ac 1931 and Land Husbandry Ac 1951. Afer he
1980 liberaon and independence era, he governmen was unable o redisribue and
conrol resource use. The unequal developmen and marginalisaon o Maabeleland
Souh are ecological, colonial and polical.

Phillip (2010) argues ha he srucure and paern o he rs and second
economies (developed and developing) is a cause o marginalisaon. The economy
o he rs world inorms wider expecaons and aspiraons o he hird world. The
second economy is a consequence o he accumulaon in he rs economy, while he
second economy is characerised by underdevelopmen, lile gross domesc produc
(GDP) and a large populaon o he poor living in rural areas. The wo economies are
srucurally disconneced, orcing people in he second economy o migrae o he
rs. This is one reason why migrans ock rom Zimbabwe (second economy) o Souh
Arica (rs economy). Zhizhko (2016) poins ou ha he relaonship beween povery,
marginaliy, exclusion and inequaliy canno be reued. Povery and he lack o economic
developmen opporunies lead o a widespread lack o employmen opporunies. This
has given rise o labour migraon rom Souh-Wes Zimbabwe o neighbouring counries
in search o employmen. Inernaonal migraon increases in he conex o he above
marginalisaon and urher deepens i.

Alhough migraon has benes, somemes i marginalises educaon. School
going children drop ou o school o migrae. Educaed parens and young men and
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women migrae leaving behind children wih less educaed caregivers who oer lile
or no suppor in schooling. According o Aaoun Inernaonal, Credi Suisse and Plan
Inernaonal (2014), in rural agro economies, 75% o children are lef wih grandparens
wih less physical, nancial and educaonal means. Children experience economic,
educaonal and psychological marginalisaon. They are lonely, depressed and have a
lower qualiy o lie han oher children. Aaoun Inernaonal, Credi Suisse and Plan
Inernaonal (2014) repored ha in China, alhough 70% o children alked o heir
parens over he phone every week, hey sll missed heir parens. Children el i was
hard o be joyous in lie and were doubul o heir parens’ love. Wei (2011) discovered
ha in Jamaica, migran children perormed poorly compared o children o non-migran
parens because o low concenraon levels.

Exploring economic, educaonal and psycho-social experiences omarginalisaon

Labour migraon is convenonally viewed as economically benetng amily
members who are lef behind hrough remiances. For example, he social cos o
migraon, he physical absence o parens, and he loss o me o household producon
and care by he migranmigh ouweigh gains rom remiances (Démurger, 2015).

Migraon has resuled in increased child labour (ormal and inormal) in he
EconomicCommuniyoWesArican Saes (ECOWAS)wihin andouside amily setngs.
The op counries or child labour are Senegal, Sierra Leone and Côe d’Ivoire. Children
working on amily arms make up 90% o he workorce in Burkina Faso, 87% in Mali, and
81% in Liberia (ILO, 2010, 32). This is because migrans have amily suppor disruped
by he migraon o breadwinners. In Senegal, Mali and Niger, children combined work
wih schooling. Working children were ound o be rarely aending school. Demands o
work on children’s me and energy orced children o marginalise schooling. There was
also evidence o higher repeon o grades arising rom poor perormance and irregular
aendance.

The Inernaonal Labour Organisaon (ILO, 2010, 36) discovered ha ‘ou o
school’ children also consued a higher percenage, wih 56% o hese children aged
7-14 years in Mali, Burkina Faso and Niger. In Senegal, Guinea Bissau and Guinea, one-
hird o children aged 10-14 years were ‘ou o school’. In Mexico, migraon was ound
o be discouraging educaonal advancemen. In Ecuador, children aspire o ollow heir
parens. Educaon accouned or 18% o oal remiances, where enrolmen raes were
close o 100% or children younger han 11 years, bu rapidly drops o 85% or urban
remiance receivers and 60% or hose who do no receive remiances (Bucheli e al.,
2018). In Sri Lanka, in he easern province o Gampaha, Colombo Kurunegala, migran
children experienced direc socio-psychological marginalisaon. Disrupon o amilies,
diversion rom educaon and pressure o domesc work or children made children
experience psychological problems and risks o abuse (Jayasuriya & Opeskin, 2015).
UNICEF (2015) also echoes ha Sri Lankan children are disadvanaged, sgmased and
marginalised. They are marginalised by naonal policies in origin, ransi and desnaon
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counries ha do no respec he provisions o he convenon on he righs o he
child (CRC). Some parens begin a new lie and abandon old amilies and children. The
Inernaonal Labour Law provides or Convenon Number 143, requiring each member
sae o ake all necessary measures o aciliae he re-unicaon o amilies omigran
workers. However, he racaon o he clause by member saes has been weak. O
he 54 saes ha are par o he convenon, only 13 have signed he racaon. Arcle
17 makes provision or he migran worker who has been employed in anoher counry
or a leas a year o visi his/her counry o origin wihou loss o righs or being visied
by his/her amily anyme. I also provides or he righ o he child o mainain direc
and regular conac wih boh parens, bu his has also been resriced o hose wih
migran documens. Inernaonal agreemens and convenons lack concree seps or
armaon (UNICEF, 2015).

In a sudy by Boeza (2018), i was revealed ha here is no consensus on he
ndings o he relaonship beweenmigraon and he educaon o lef-behind children.
The ndings are counry-specic and depend on he amily environmen and children’s
ages. Remiances beneed secondary raher han primary school-going children in
Easern Europe, Asia and Souh America. Themigraon o parens was a naonal ragedy
because o he scarciy o caregivers. Household work was a he expense o sudy me
and mean he “absence o parens”. Children suered emoonal and psychological
disress, causing harm o heir well-being o children.

Breigenzer (2014) repored ha 23% o sudens dropped ou o school a grade 9,
he end o compulsory educaon, owing o povery and labour migraon in rural China.
Children resened parens and el unloved, were disobedien and did no show respec,
hereby deviang rom Conucian educaon. They viewed parens as “homecoming
srangers” (Breigenzer, 2014, 29). Parens’ lial role in caring or he elderly was aken
up by lef-behind children. The educaonal environmen a home was no supporve.
This was also echoed by Save he Children (2014) who noed ha in Moldova, he home
environmen lacked an educaon supporve culure because he educaonal levels
o caregivers and migrang parens were very low. Some children sayed wih senior
cizens, who marginalised educaon. As a resul, hey lacked movaon or educaon,
missed classes, dropped ou o school or had heir academic perormance deeriorang.
InMoldova, he cash remianceswere somemes insignican o he exen ha children
became burdens o caregivers. Inerviewed caregivers concurred ha he children o
migrans were no economically susained. They lacked aecon rom caregivers and
maerial suppor rom parens; hence, heywere economically, educaonally and socially
marginalised (Save he children, 2014).

In El Salvador, enrolmen among youh aged 10-17 years correlaed posively
wih monhly per capia income, where 1980-1983 enjoyed he larges improvemen in
school aainmen. Abou 40% o parens wih remiances had heir children compleng
primary educaon. Enrolmens reached he equivalen o universal primary educaon
arges, i.e., 80% o rural and 90% o urban populaons. In Tajikisan, 94% o migran
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children aended school, 63% compleed secondary educaon, 17% compleed erary
educaon, and 16% received a basic educaon. However, increased enrolmens were
marred by he lack o supervision and he burden o work. Youh aged 7-11 years and
12-17 years did no aend school consisenly (Edwards & Urea, 2003).

Baker e al. (2009) discovered ha in he Caribbean, children were ound o be
having eelings o abandonmen, low sel-eseem, anger and maerial obsession. They
were also ull o despair, misrus and unable o concenrae a school. Children spen
heir enre lives sruggling wih eelings o rejecon and loss. Broken promises o re-
union wih parens resuled in emoonal insabiliy. Alhough parens sen remiances,
15% o he income in he Caribbean was no spen on school ees. Lef-behind children’s
ees, as a resul, were paid lae. Mexicans also invesed very lile in educaon because
o migraon o he Unied Saes o America (Save he Children, 2014). In Ghana,
remiances were also no spen on educaon. Children devoed more me o amily
dues and worked or hemselves in income-generang projecs because hey had los
ouch wih migran parens (Owusu, 2011).

In Zimbabwe, migran children experienced mood swings, sadness and empness,
coldness, deachmen and irriabiliy owards caregivers, eachers and heir parens
(Philippa, 2011). They viewed hemselves as “sel-guardians” because o a lack o
parenal advice and care. Their deence mechanisms included isolaon, silence, denial,
and redirecon o subsue acvies such as waching elevision and chatng on cell
phones. Relaonships beween inernaonal migraon and amilies lef behind have
become an imporan queson. Access o educaon should be moniored and saey
nes insued. There should be policies o address he siuaon o vulnerable children
and o remove barriers in law and pracce o link public service providers wihmigraon.
Currenly, no sraegies are ocusing on migran children as a separae caegory o he
vulnerable; hence his sudy seeks o proer some sraegies o migae he economic,
educaonal and psychological impac omarginalisaon on children lef behind.

Methodology

The design is a qualiave case sudy o Bulilima and Mangwe o unearh hidden
experiences ha can only be obained rom a naural setng and he parcipans aeced
by he phenomenon o marginaliy. Boh he setng and he parcipans—migran
children a secondary school, caregivers and eachers—were marginalised. Caregivers
and class eachers were purposively seleced because o heir in-deph knowledge o he
experiences omigran children due o heir daily ineracon wih hese children. Oher
eachers and learners were randomly seleced. Migran children and class eachers were
purposively sampled. The aim was o hear heir migran children’s “voices, hears and
minds”, wha hey say, eel and hink o heir marginalisaon.

Sraed sampling was used o selec hree dieren ypes o schools, composed
o six schools: wo mission/governmen boarding, wo low-cos and wo rural day
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schools. The selecon o caregivers was done hrough chain sampling. The sample had
a oal o 94 parcipans, comprising 18 class eachers, 40 caregivers and 36 lef-behind
migran children. The insrumens used were in-deph inerviews wih class eachers and
caregivers, and ocus group discussions or lef-behind migran children. Focus group
discussions were conduced wih migran children exclusively. In-deph inerviews were
held wih class eachers and caregivers o unveil experiences omarginaliy a home and
school.

Findings and Discussion
Forms omarginaliy in Bulilima and Mangwe

Resuls o he sudy revealed ha he wo disrics, Bulilima and Mangwe, lie in
marginal border areas o Souh-Wes Zimbabwe. The wodisrics do no have any vibran
economic resources or acvies, hence showing high raes omigraon rom Zimbabwe
o Boswana and Souh Arica. This conrms he wo disrics’ marginaliy in erms o
he economic and spaal disribuon o selemens, which is in line wih ndings o
Zimbabwe Naonal Sascs Agency, UNICEF-Zimbabwe andWorld Bank (2015) ha he
wo disrics lie in he poores province oMaabeleland Souh wih a high Povery Index
characerised by a lack o social services and ood securiy.

Caregivers highlighed ha heir imporan economic acvies were pasoralism
and culvaon and ha he agro-based economy was rain-ed in a dry region o
Maabeleland Souh. The recurren droughs and he collapse o he indusrial economy
have orced able-bodied men and women o migrae o oher counries. The Minisry
o Lands, Agriculure and Rural Reselemen (2017) conrms ha Maabeleland Souh
province o Zimbabwe is in naural ecological regions our and ve, wih low rainall,
recurren droughs, poor soils and low producviy. The area is hus ecologically
marginalised. According o he caregivers, marginalisaon in Bulilima andMangwe daes
back o he period beore colonialism. They said he arrival oMzilikazi and he Ndebele
pushed hem o hemarginal areas oWesern Zimbabwe, which is dry and unproducve.
Ndebele hegemony was imposed on hem. There is also socio-culural marginalisaon
ha maniess in he educaon sysem hrough he language o insrucon and he
dominan culure. Teachers and caregivers saed ha alhough he schools are or he
Kalanga people and have Kalanga names, he dominan language and culure in schools
is Ndebele. The language o insrucon is Ndebele, ye he local language is Kalanga. The
Kalanga people are alienaed rom heir own language and culure hrough educaon.
Mos o he eachers are rained in English and Ndebele as languages o insrucon.
Caregivers, eachers and learners concurred ha he language predominanly spoken
in schools and public communiy gaherings wih ousiders is Ndebele. In polical
gaherings, he language used is Shona and he inerpreaons are done in Ndebele,
which is also no heir ehnic language. The vernacular language examined a ordinary
level and advanced level cercaes is Ndebele. All oher subjecs excep Ndebele are
examined in English. The cycle o marginalisaon is reproduced and exends o many
aspecs o he lie o he marginalised (Zhizhko, 2016).
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Exploring economic, educaonal and psycho-social experiences o marginaliy in
Bulilima and Mangwe

O he 54 eachers who parcipaed in he sudy, 49 (90.7%) had a leas 10 years
o experience and mos were diploma holders. The mos experienced and degree-
qualied eachers were repored o have migraed because o povery and he economic
siuaon. The ew remnans o experienced degree holders and cercaed eachers
were in adminisraon. These remnans remained behind because hey were in posions
o auhoriy or approached reremen age. The migraon o educaed eachers aecs
he qualiy o educaon or learners in hismarginal rural area, as conrmed by he UNDP
(2010), who saed ha mos Zimbabweans ound in he srees o Johannesburg were
well-educaed, having compleed secondary educaon or obained diplomas/degrees,
which also conrms he brain drain heory o Tevera and Crush (2003).

Boh eachers and caregivers conrmed a high sa urnover because o poor
ransporaon and oher services. Teachers were unwilling o be deployed o his area,
which was evidenced by he number o ransers and swaps. Some were aeced by he
culure o migraon and lef or greener pasures. The level o educaon o caregivers
in boh disrics was low, wih only some o hem being on Ordinary Level. The ew
educaed communiymembers were conrmed o havemigraed o urban areas or oher
counries. Educaon isel has been marginalised and learners were lef wih caregivers
having a marginal educaon. Some migran parens sen remiances o learners, bu
remiances canno educae children (Zirima & Nyanga, 2012). Learners hemselves were
repored o be marginalising educaon, wih some dropping ou o school o migrae
and ohers migrang immediaely afer obaining Ordinary Level and Advanced Level
as oered by he Zimbabwe School Examinaons Council (ZIMSEC), never o reurn o
collec heir cercaes. In boh he quesonnaire and ocus group discussions, he
majoriy o learners were avourable o migraon, viewing i as he only opon ou o
povery, no only or heir parens bu also or hemselves.

Migran parens do no ully assimilae in Souh Arica, and migran policies in
boh he sending and he desnaon counries make i dicul or heir children o
be absorbed in Souh Arica and Boswana’s educaon sysems. Children, like heir
parens, are rapped in a cycle o marginalisaon. Some parens sen heir children
back o Zimbabwe o rs pursue heir educaon. Learners who were made o reurn
o Zimbabwe, however, admied ha some o heir parens were living in povery in
Souh Arica, cing imikhukhu (poor shelers), violence, low paying jobs, lack o skills and
educaon, and expensive schools. This serves as evidence ha heir parens are on he
margins o he Souh Arican economy.

Back home, eachers and caregivers repored ha only a ew migrans were able
o pay ees and provide schooling maerials and oher basic needs or heir amilies.
In 2016, because o he all o he Souh Arican Rand, many learners were dropping
ou o school. Assisng organisaons eiher did no arge migran children as hey
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assumed ha all migrans were sending remiances, or hey ignored children cing ha
heir parens were enjoying luxurious lives in Souh Arica. Humaniarian organisaons
excluded migran children rom benetng as par o he poor and vulnerable.

Teachers conrmed ha somemigran children, especially hose lef in child-headed
households or livingwihelderly grandparens,were among hepoores.Migran children
dropped ou o school because o ees, aered uniorms and malnurion. Teachers,
caregivers and communiy members were no sympahec o migrans’ children, cing
negligence by heir parens. Non-governmenal organisaons, developmen agencies
and governmen social welare schemes also reaed migran children’s problems
as peripheral, excluding hem rom educaonal assisance, scholarships and grans.
Alhough eachers admied ha mos o heir ees were rom migran parens and ha
he saus o some children o migrans was ar beer han ha o non-migrans, no
all migrans were remitng sucienly or heir amilies, hereby conrming ndings by
Save he Children (2014) ha no all children omigrans were economically susained.

The secondary schools were ar apar as a resul o economic, polical and regional
marginalisaon. Some parens negoaed wih relaves or he accommodaon o
learners, especially or secondary educaon. As a resul o povery, very ew migran
parens can aord boarding or low-cos boarding. Those who ried did so during Ordinary
Level and Advanced Level examinaon years. The poor sayed wih relaves in homes
adjacen o schools. Some rened incomplee houses in business cenres near he
schools. These environmens are no conducive o learning. Some incomplee houses
have no elecriciy or waer supply. The business cenres have noisy beer hall gardens,
bole sores, nighclubs and grocery shops. The oiles are common acilies shared by
he neighbourhood.

Learners el ha hey were marginalised even by eachers. Treamen omigrans
and non-migran children diered. Non-migran parens’ requess or delayed paymens
o eeswere accepedwhilemigran childrenwere denied ha privilege.Migran children
were no allowed in classes wihou complee school uniorms and oher learning
maerials. Non-migran children’s disciplinary cases were aended o and resolved
urgenly compared o hose o migran children. Caregivers somemes reused o sand
in or absenmigran parens during disciplinary hearings. Non-migran parens’ children
were lisened o and school adminisraors sympahised wih non-migran children. This
view was conrmed by caregivers alhough dispued by eachers.

However, eachers conrmed ha migran children were marginalised by boh
heir parens and caregivers a home. Some lived wih uncaring relaves, alone, or
wih employed caregivers, who all negleced hem. As a resul, migran children had
psychological or social behavioural problems. Some relaves el i burdensome o be
guardians o migran children. Some migran children repored ha relaves haed
hem and were jealous o heir parens, bu hey preended o be helpul o bene
rom remiances sen by migran parens. Migran children el discriminaed agains by
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caregivers. One aun rom Mangwe had his commen:

Bayasisunduzela abantwababo [meaning migran parens deny and push he
responsibiliy o heir children o hem].

In ac, caregivers expressed ha being a guardian o migran children was
burdensome and he caregivers did no do i ou o choice. Migran children were aware
o his “see-saw” game beween heir parens and caregivers. They were “oang”
children as described by Ling (2011).

Boh eachers and caregivers were repored by learners as no being concerned
wih migran children’s educaon. Wih parens being ar, hey menoned ha hey
journeyed schooling alone. Caregivers did no boher o aend imporan days o he
school calendar, cing ha i was no heir duy; he value o educaon o caregivers is
peripheral. Three boys who were in he Upper six in Mangwe had no been visied or
consuled by anyone since hey were hree years old. Two o hem in Bulilima had his
o say:

Learner 1: My parens have never aended any consulaon, speech and prize
giving or sports days.
Learner 2: I is painul, our success or problems are unknown.We are no recognised
or praised or he good hings we do a school.

When i comes o behaviour moulding, no one ook responsibiliy. Migran parens
lef everyhing o eachers and caregivers, who el iwas no heir duy omouldmigran
children. Teachers negleced heir responsibiliy o caregivers and absen parens.
Children admied ha parens rarely alked o hem, especially on issues concerning
schooling save or ees and educaonal maerial provisions. Caregivers were illierae
and expeced learners o do everyhing wih eachers a school. On he oher hand,
eachers gave assignmens and exercises o be done as homework. Migran children did
no have educaonal suppor or assisance a home. Teachers conrmed ha migran
children did no have sable characers, appearing happy somemes, a mes sressed,
ense, inoleran and hosle o eachers and caregivers. Some were oo maure or
heir age while ohers never maured. Ohers were ill-socialised, subborn, sressed and
ull o pride. Lack o parenal guidance, conrol, discipline, care and love led o socio-
psychological problems ha maniesed in mood swings, low concenraon, isolaon
and sress, resulng in psychological and educaonal marginalisaon. Failure o receive a
qualiy educaon is equivalen o exclusion. In erms omoral and educaonal guidance,
learners belong o no one in he rialogue o caregivers, eachers and migran biological
parens, hence “marginal”.
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Exisng sraegies or migang economic, educaonal and socio-psychological eecs
of marginality

The exisng coping sraegies do no migae marginalisaon. In ac, some o
hese sraegiesmarginalisedmigran children urher.Mos learners lived amarginal lie,
rapped in a cycle omarginaliy. There are no proacve sraegies, and he reacve ones
do no arge migran children, bu vulnerable children in general. Migran children are
no viewed as vulnerable children, especially by non-governmenal organisaons, social
welare and communiy schemes. Some migran children urned o illici behaviours
such as drug abuse, cheang, copying homework rom ohers, abseneeism, and bribing
securiy guards or enry wihou paying ees. This urher marginalised hem and caused
hem o be labelled as ‘a bunch o children wih ill behaviour’.

Teachers cied guidance and counselling as one o he sraegies hey use o
help migran children cope wih educaonal and psychological challenges. However,
he guidance and counselling by eachers do no arge migran children only; i also
ocuses on orphans, ineced and aeced learners. Chaplains are only presen in
boarding schools and low-cos boarding schools, and mos o heir opics do no
cover issues o migran children. Marons and superinendens concenrae on issues
relang o school rules. Police ocers invied o educae learners on how o deal wih
he challenges hey encounered as children in schools ocus on crime, violence and
abuse in general. Teachers urhermore repored ha he Basic Educaon Assisance
Module (BEAM), Plan inernaonal, World Vision, and Higher Lie (Capernaum) ocus on
orphans, double orphans, ineced and aeced children, hose who are physically and
menally challenged, and hose wih imprisoned or ill parens, leaving ou children wih
absen parens. Realising he gap, his paper suggess sraegies ha are ransormave,
proacve and ocused on migran children.

Conclusion

The people in general and migran children in Bulilima and Mangwe experience
diverse ormsomarginaliy, includingecological, regional, socio-polical, educaonaland
socio-psychological marginalisaon. They suer rom geomeric marginalisaon because
heir region lies on he periphery o Zimbabwean erriory, he ringes o he sae. They
are also ecologicallymarginalised because heir naural environmen limis heir poenal
o bene rom i because o is scarce rainall, poor soils and lack o producviy. These
people and migran children also experience sysemac marginalisaon because he
hegemonic polical and economic powers creaed an unequal disribuon o resources
resulng in he exclusion o he region. Migrans and heir children live among he
marginalised and, as such, experience collaeral marginalisaon (Leimgruber, 2004).

Economic marginalisaon maniess in povery, unemploymen, he lack o skills
and educaon, and a high rae o migraon or employmen in neighbouring counries.
Educaonal marginaliy maniess in low levels o lieracy, in he culure o migraon o
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he educaed, and in hose dropping ou o school o migrae. This migraon has lef
learners wih eachers and caregivers wih low qualicaons and experience. In erms
o educaon, migran children are marginalised. They are hereore rapped in a sae o
heir parens’ marginaliy.

Socio-psychological marginaliy maniess in isolaon, mood swings, neglec,
hur, low concenraon levels and sress. This has a ripple eec on hese children’s
characers, educaon and environmen. They are rapped in a rialogue o marginaliy
and neglec. Learners are ‘invisible’ and no recognised as a separae caegory by social
welare, governmen, communiy schemes and non-governmenal organisaons. This
invisibiliy and exclusion is evidence omarginaliy; i cascades o migran children being
marginal in school, a home, in policy-making, and consequenly, in lie. Fosering wih
caregivers is no complee, guidance by eachers is no comprehensive, and moulding
by parens is absen, making hese children marginal even socially and academically.
Inernaonal migraon is inerwined wih povery, ecology, and educaonal, economic,
social, emoonal and psychological marginalisaon, which raps migran children in a
cycle omarginaliy.

Recommendaons

The sudy recommends:
i)Globalisaonand regional inegraon ino heeconomic andpolical programmes

o he governmen o guard agains he exclusion o he people o Maabeleland Souh
rom developmen endeavours in heir counry.

ii) Deconsrucon o geo-polical, economic and naonal socio-culural
srucures ha consruc povery or cerain regions and cerain groups o people.

iii) Mainsreaming migraon ino he naonal developmen agenda o
maximise benes andminimise negave eecs or children and adolescens lef behind
by migrang parens (UNICEF, 2015).

iv) Policy, legal and psycho-social suppor sysems bolsered o help amilies
and lef-behind children o cope wih he derimenal eec omigraon.

v) Governmen welare schemes, BEAM, non-governmenal organisaons,
Legal Assisance Cenre (LAC), and Church Alliance or Orphans (CAFO) should no ocus
on orphans, HIV and AIDs ineced or aeced only bu also address all siuaons o
vulnerable children.

vi) Removal o barriers in law and pracce ha ake ino consideraon
migran policies, economic siuaons and children’s righs.

vii) A working link beween public service providers and immigraon oces
in origin, ransi and desnaon counries.

viii) Awareness campaigns or proessionals in healh and educaonon specic
problems, especially marginal children lef behind by marginal parens.

ix) Setngup cenres o rain healhocers, eachers in schools and chaplains
o handle raumased children and o recognise rais associaed wih he psychological
eecs o parenal migraon.
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x) Appoinmen o a ocal poin person in each communiy o link schools
wih caregivers, eachers, healh personnel and social welare ocers.

xi) Awareness campaigns a communiy level o sensisemembers abou he
vulnerabiliy and marginaliy omigran children.

xii) Teacher and chaplain programmes ha ake ino accoun socio-
psychological and educaonal challenges omarginalised migran children.

xiii) Sudies or he provision o sascal and qualiave daa o creae a
daabase or migran children and he challenges hey encouner.
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